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Hodges, Jaaes Gerald . 
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HI RSADIBG m SKLBCTBD LOW SOCIOECONOMIC 
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Home, b. Su« ^ 

THE EPPECTS OF A /!(eMED1AL READlK. 
PROGRAM ON VOCABULARY AND ^READIIC 
COMPREHENSION ACHIEVEKENT OP 
CULTURALLY DI'SADVAmCED CHILDREN 



A STLLV OF IMF PVLATP^CsHiP OF KACIAL ISTECRA- 
TIOM TO VZ\L:\G ACH\K\}Vl,\T \\ GrXDES'TV.0 
THREl ASL FIM IN ALr X \>OPrA/ \ IRQMA. CITY 
PUBLi(? SCHOOLS 

AKIN. Jarres Pi.l td D * 

The G^r.:e '.^a:>K''>rto-, U^r.ers f . . Ij77 

AdTOcate Ar/t-^ny Mariaacc.^ . 

T^is st-c?:.- ai'.e.'-pted to aetermine t-ie -relationship o! j-acial 
lae^gratio- to reading a£h:everne-t cf olack and white elemen- 
tary »tade-!s .n tirades t^o, ihree, aod five of the Alexa-Kina ' ^ 
Virginia. Cit> Public Sthools durj-.g 1373-1974 Jhis -.as ' 
flrtt year of uide-scaJe de fac'o rM^l -legratioo of the a:«- 
AAdna elementary schools t^.rou^ busi-'g and pairing A com- 
ptkrison ^as rrade between *he mean reao.^g achievement scores 
<rf a randomly selected sajrple of blacK and white students in 
gndeto-s, t-s-o. and four m 13 of tne 15 Alexandria elementary 
•choOls uhose racial con^pcsi'iors were signu^canUy d-fferent 
from the 1372 'o^ai elernen»ar% school rac;aJ composition '54 
^ percent ^h.-e 34 percent blacK and 3 -percent •otHer") and 
iheee sarr.e s-.de-.fs o-.e >ear latei- m srades two, three ard 
fire in scncols -^hen integrated ;a7erage racial oomposrtion of 
55 percent -^M'e. 40 perce-t clack, a-.d 5 percent 'other*/ 

The researc- h:.potheS'S -^^as tna'^tre difference between? 
m«a* re^iPz achiever-e-t scores of black and white stjde-ts 
ip#ag< ired Dgfore rnj^p-ation would b^ e-q^ to the difference 
betwen jrean reading acn^e^ve-nent sec res of the same students 
» measured af er iitegratia- - -j^t aose-ce of an effect, anxi un- 
esoM^ presence cf 'effect An e<^ui^ent way of stating 
Ihts wa^ rha- ♦ne e4.ns ^post.Tve'^ures less premeasures) for 
bUck a-K! whjte elementar:/5^»d^nts in t-e sample were ex- 
pected to be eqaal Sample s'ze was 5 18 of a total pojwlati^n 
d «r.853 «ricr excised two sch-nols l^a! did v>t meet ^e- 
qoJreiEent of bei-g se2re^te<3 on a de facto basis pnor to la^^l * 
An 2na:ysi9 of \ariance cf the can scoresj^r black and white 
Atemvdru elerrentary stude"»s m the sa-T.p^/showed that the 
iflfferencp between th^ means of readi-g achievenWit scores 
for bUck and wfute elementary st-Klertg r-easured before n:e- 
potion were -oi eqaaJ to -^e d.ffererce between the means of 
r«adifu: achrevement scores of tnes^ sarr.e students measured 
«ft3r ln»eera*j^n J] e difference be^'.*^»n bHck'?nr* ^rh-^e 
aehleremert ir. reading fcV s-^en^s in tne sample had actually 
videned after irtei^ration. w.rh blacks failing farther behi.nd 
wtiltee in comparison to the black white achie'.ement differen- 
tial present before mtegra-o- An anal>sis of coranance was 
fmriOTrreii a* grades two three, and f.ve usmg the prescpre 
u the co'.anate to determine whetner of nAt initial differences 
coold hare accojnted for the finding th^ theS?l act whit* achieve- 
meot gap n reading had increased after mtegVation The anal- 
ysis erf cc-.-arunce at all three grade leveU in the sagiple failed 
to show that race was not a sir^ificar.t fartor in achievement 
differences after integration when ir.tul black 'wMte ach e-.e- 
Mm differences in reading vere controlled statistically 

Although the findin^« indicated :hat integration did not pre- 
rent an increase in black white achievemefst differences i- 
rea^iYg It cannot be concluded on the basts of the study th^t 
this increase m..-ht no* have been normafto the population s^ns- 
pted If this had been the case, one ccu>tJ>^ave then compared 
the rate of black wh^ite achievement differeW irK-rease to t^ar 
Observed prior to Integration LNfartunately , no data ex.stcJ to " 
make soch a comparison possible, since achievement in reading, 
as well as in Mher curriculum areas reported on standardized 
testing, had not been partitioned by race m AJcx^mdhia prior to 
the {M-esent stud> 

Ob the Ijasis of the findings of the present ?*tud>' it s recoas- 
aaeaded that no further plans to alter the racial composition ot 
the elem.enUrv schools m Alexandria, Virginia, be implemented 
aolU and jnless it can be determi-ied Jha- there is a posr.ye 
reUtionshsp between racial integration and r«»ad achievement 
tor black stjdents. Order No 77 20.062 J 19 pages 



THE RELA7.VE r.tFlLT OF THE CONTROLLED READER- 
A.VD THE SPEECH COMPRESSOR ON READING RATE AND 
COMPREHENSION 

BREED Patricia Acn, Ed D 



Norther r 



nimois University, 1977 



Tne p-jrpose of th^s study waa to investigate the rllatire 
effectiveness of i^.e controlled reader and the spee<i cdmpres- 
5or to teach reading skills The research was jarticularly 
concerned with the effects of these- '.wo mechanical devices 
upoA red^din^ rate and com.prehei^ion using ider»tified below- 
grade-level readers as subjects 

This study sought £p answer three .questions. (1) WiU the 
speech compressor-improve reading ra;e and coi?iprehens*o»? 
(2) W.ll tne use of the speech compressor be njore effective 
than ihe controlled reader, in developuig reading rate? (3) Will 
the use of tne speech porfipressor be more effective than the 
controlled reader m developing reading com.prehens">n Two 
mm h>-poth.eses were developed Tney were* (1) There U ao 
sigmficam difference m reading rate iie to increasing the coo- 
trolled listening spert when compared wiih increasing tiie 
spe%j of the controlled n^aden and, {2) Th^re is no sigi^fl/cUt 
difference in reading comprehension doe to increasLng the ( 
trolled hsteni-ig speed as comipored wr.n mcreasing the 
(rf the controlled reader 

The stwdy '^sed a strata:. Id ra-^om selecuon of'jun^r hifh 
subjects, who were alen.f.ea as oelo^- grade- lev eh readers. 
This population was divided ir^lo siXlh, se*nth, aAd eigiith 
grade studenU Followir^g tr.s stratificaij&n f»fty-four sub- 
)ecU were raack^m.!/ selected and were evenly d.Vided betweeiT 
the three grades Subjects selected for each grade were thee 
ri6idoirl> assigued or?e meLhc-d /compressed speech) or the 
other fcontrolfed reading). 

At 'Jie t>egiarang of the program. aM regularly u^roufhoot, 
at spaced inlervals, si^bjecls were checjced for efficiency ol 
tra&sler to regular reading habits At the end of the profrtm 
subjects were also tested uShag a standardized test sectkm for 
readlTig speed and comprehensien The program lasted stx 
weeks and consisted of eighteen sessions. 

EAjcaiicHial Developmem.a] Laboratories controlled reftdlag 
msUrials were used for t>oth groups The storU^were taped 
oeto cassettes and d'jplicated at the zppropri^f »peeds The 
secood group listened lo the cassettes while^^i ig the stories 
LB tee workbooks The first group followed established ctm- 
troUed reader proce<tire5. No attempt was m^ to conceal 
(hts program as an experiment 

, The limitaaon of this study concerned the capabilifies of 
the e^ipment involved. The ej>eech compressor was U railed 
to 1 top- speed level of about two and otie-half times normal 
speech rate, or about 420 words per mmyle The controUed 
reader has grater speed capability, spanning 60- 1000 ^nte ' 
per mimite However, the conlr'jlled reader can only make 
speed jumps in ujuts of 25 words per minute Theco "J rolled 
'^■der projects 2he ime of type ii a time preventir^ lag or 
lottctpation 

The statistical treatment selected for testing the dau vas 
a« aaalysis of variance Jhe ANOVA computer program w&s 
tttiliied for this analysis A siRn.fica^e level of 05 was 
e^OMn to reject the jaill hypotheses The analysis of variant^ 
iedleated therf was no significance as a result of method. Tlie 
aiU hypot|eses were not rejected There was an tndicatioe of 
sigmficance as a rewtlt of grade level during the Second Prof- 
ress Test and the Posttests. 

The conclusions reached indicate neither thg controllpd 
rtJMUr DOT the speech compressor is more effective in taadi- 
LQf reading rate and comprehension. The conclusions, bo^erer, 
do Bot eliminate the speech compressor as an alternative 
meCkod for improving reading rate and comprehension Sub- 
lects usir^ the compressed speech tapes experienced a simlUr 
ifTO^ IB raie ^nd coupreheuion a^ ..x control. eJ .ead4?r 
subjects. 
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Observations uere rrade iurir^ i^d fo'.loA'ing tne siudy 
vhich Bf--^ addiiioral- ir.\e>tiga'.ioT Are« reedir,.: iut-xre re- 
search are surr-^arized > y' 

Four recnr erid^ions are i-^.j^e oa^ed o". th'.s stvicy 
<n Compress*^ speech r-.aierials s'"'>-l:J c« -sed as a pacing 
dev.ce for the developTert o( reading ra:e a->d co^nprehenaion 
»iUi identifi^ bek;*-grade-^e*. e; r^;aderb ol .-n»or >^i£ih age 
(2) Speech corrpt-essort ih'^uld &f c>otaincO arvd ntegra'.ed iijo 
juator hlg^ read;ng ^:o^i'^s Cor-.pressed 5pe*ch roater- 
talB s.y>jld t>e applied to '".e devfl^pi.en: of oetter'h^emBg 
UtUi (4} Res^-arch s^cv'.^ be dc-e- m ider.i.fiea area* 

Ord-r Nj. 77- 20,0^7, 130 pages 



Smce vcicabuUry progress during reniedia^jon contributed 
to discrimination jn bo^i readi^^ corr.prehensjon' and reading 
vpcabjUry, it «as co^^rl-^ed that cor.certf ated v^ab-lary In. . 
structjon d'oring rensediation uqjH resjlt m greater lo--g-*errn 
reading s'occess Since both the CodLng D.git Spar, subtest* 
contributed to discnr-.. ration m fcK;th reading comprehension 
and reading v ocfculary. It as cor.O-ded t-at ;r.str- 
Vezing, -}n .'-.pro^ e-^2t short-ter':: S'.crage, 
concentration '^yA<i rest^t \n erea-pr '^-^-:er 
ce»8 Sr.ce the Compre'-e^sio 

crtn -^a'lon both rea.d.r^g cc ^-^a rea:2.-.g %o- 

cab'jlary. it .25 co-:.d« i>at' -str.ct.m - c-^f--: -al 
stardar:ls bc'^iv.or.^-d a:q_ 
res j:* j'". treii*"er "r-'fr^" re-. 
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AN r>'VEST:cAT:5N :\T0 the ?el--t:c*«S'i:p avong 

^ INTELLIGENCE AGE 0? ENTPY. LENGTH OF PEMEDI- 
ATIOS. rPOGHESS b^R^^'G P'VED:-T:0N. -.'O poe-T- 
CLINiCAL PEO \G FEVED AT:C\ :n DETE?^::^TNG 
• LOSG-TEP.%! P"6T-CL'^aC^L'REA::r.G CC'-.' -^.r- EN5I0N 
ANT) PE A3**>G . CC Ar^ 1 \R'i 5 ;7C VO F - ! L'. RE 

BRODEP'CK. 0, ; .-^ E-.ir- D 
Unn e'S t . - ' S o T - ' r- a * 

Chkir---^- Tr ^'-sr rG'^.r^ ^ ^^-5 — 

g'^.ce i^e :f e-Lr. ' / a -• -^e re:-! "-c 

prehe- 5.'.- -r'^-rrss i^r.-g — a- -'*:>oflt- 

clinica'. re-^e^ta: :!scr.-r .-a'p "z^^^f-.^:- 'i-E-ier-' p-jsf- 
c!:hici:>^,'-- ^. '^-j. re^-.-^ . -ci-.'arv Success 



and fa '^re 

A '^tal of % e.'. e " 
ables ---'-r-:- " : : scr.-^^'ari ^-a: , s s z s' /-r- terareen 

long-ternr. rt-S'-:' rea- 'z •. .'^r. s-ccess a-:: fa:'are. 

..r^.c^ ---- . 's:-^'-' - " 'r--s.o« ' 

suc^ ?s .'1 T^e iaU'-pre .^-i 3-.^.-; by 

tne S:'SS ?-opr ^r = - D:<P:v:vv.T. ^<LT-0D A-LK:^. 

'Jr^^A''^- * -'5 -^re rt^re- 

'^-r/f f-r '-.xt:^ rvTSC) 



Fui:-5:J=ie ?Q sc'.re. Vc rra! -sc'i\e JQ sere. ?f r f' r - a' - 
scale IQ ?^core. I'-f r'-a* r s.^'eSi^C^- ^re^e-s.- - S^D'est, 



Arr^-^'-.c s^.tes-. ^ 
^bigit Spar, s-^x^fs*, P - • .re Co-^^ 'p*. e-t^-cst. P.C-re Ar- 
ran^rp-^cr*. Ss.V«^s'. C*- *-ct Assc-'-.b:. s. S::"?- n*-s'gn . 
§^^5VCv:!.-g s-f.est. a^e 3f ^'Jt. a ---e r^a-^ ng 

cl.nic "'t-g^t '-^ re-p- >n at a f-': t -^e re a:: -g c' n»c, 
vocab-:ar> p'^gr'^ss :J-r:-g re-.ed a-.:-i. ro'-'^re^p's.on 
progress d^r.'g rf p-'^a* '^-n, a-'.d a-^"-^! --f p'Si-cl.^xaJ 
renied.at.-n Dt^ende-t .ar.ables *pre . .-g -'er .t. pcst-chnicaJ 
'reading c;'.-npre'"e'"S)on ?-cccs.s a-^d 'a jjre, a-d lo^.g-term 
i post-cli-.-fal read.'g '.'K::-bjlar> ^jccess a-d fail-re 

Subiect* ^^ere 24 -rales -*ho attended the NCL-ISC Reading 
Center School two cr more years prio^^to the study Sjb)ects 
were randonnly selected and administered the Gates -Mac Glnltie 
Reading Test 'Readjng sjccess »as defined as a grade level 
•core o^ 9 0 or more on this test Reading failure uas a grade 
l«Tel score o^ less than 9.0 on this test 

"Hie findu^gs indicated thjU the follo^x:?^ variables discrimi- 
nated between reading comprehension Success ar>d failu/e: 
(a) V^TSt Informatton subtest, (b) *.^TSC Compreher.sion sub- 
. te«l, <c) VrTSC Di^t Span s\A>test, (d) WBC Coding s jbt^ 
{e) vocabuUry progress during remediation. The foUow- 
Tariablet were four>d to discriminate between reading 
Tocabulary success and failure: (a) WlSC Verbal-scale ^ 
■core, (b) WlSC Comprehensipfi si^tesC. (c) WlSC PigU Spiui , 
fittest/ (d) Wise Picture Comple^on Subtest, (e) WlSC Pk- 
tvt Arrangement subtest, (f) WBC Object Assembly Su««it, i 
(|) WBC Coding suUett, (h) age of entry, (i) vocabulary prbg- 
r«M durlT^ remediation, and y) amount of poit-^linicflU r«- 
••dfttloo. ^ \ 



A STUDY Or THE IMPACT 0? -FSAME STREET ON 
REFORV IN IP^AN SCHOOLS 

BURKE ^ ....^n Ar:-jr r.^ D \ 
t'nivers *. 'f !»'Xssa:^^be"s, '/?77i. 
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r^iH.tre reform ef- 

*r rep>cr'.e<5 soc- 
Sesa me S*. School 
a-.d cr more 
Tne Sc^mple cor- 
. SjSterr^ A r*^er: . -item ques- 
pr mary 



' - i'.:rr-^hv regixd- 
r • . jdtrts a-d per- 
:eg:r> s>-^.: .-f or matioff 

.e ^c-.v d CL C;ae- 



c^fec:^r.-.5 T'- f.r^: 
d:a:p . 
Oem n-.-'; *. 'cj-^itr' 
on tf^ v.^„.— p.-'.:r' 
gdt>'tr- ^ r' .-^.z.\z- — \--bz\'^z perforr-ance of 

Sesame S\'e^: % o-ers a-d pC'^d-a:^,- Tr^ fo-rtn '-/i.'t^ry ^fi* 
designed :o ceter:r I'-e .ae ^f ir.e 5 esa;re Streer nr ''grwn 
,and Uar' - atra'ez.ps V^^e .ed aiie r~f; ^e^tTLzed c^.ttieair'* 
as par f :-^e i':>:rjc':0'nt, program tre C ^^irtrt Category 
fire n:.^ded r.e^a so.ic: -.-'or '-'Lt.o^ c fc/cris-m tie As- 
trict t: /de.e;-:? pr'Crdms a-,:! rr.^tcr.als .s.'^.g Se^Air.e Street 
as a mode!, ar.d !h- irr.ir.-^ of teachers :r. p d- 



ar.d :rr.ir.-^ teachers :r. p d-.-ei^pment and 
use of sue- r:u.>r.a;s. categor;. so.^rit .rJcrm^iwj 

00 liie use of t^.e program k. co-'^ectio-^ w.m cmidren Vrho are 
non-EngliSn speaiun^ cr for vrTiom Englisn is a second Unguage. 

Major recorr.mendatiors of^t.he eUjdy ircljded tne i-anatlon 
efforts to achieve greater tJaiance m minority studenV minor-, 
'tty teacher ratios m districts. Further, it was recommend** 
that funds be made available en t%e federal level to estahlish 

1 CenUr whose ^T^vn^y responsi^Iity would be the develop- 
in«i* of strategies and materials that would make it econonv 
Icaliy and administratively feasible for local school distrlcU 
to liBplement successful ^dicaXiona: strategies made available 
throtigti Sesame Street , 

*l*o recommended that school districts develop re- 
••arcb procedurl^s which would provide complete and corwljtcnt 
information on the in-school performance' of students wtio are 
rofoiar viewers of the Sesame Street program. This ioforoM- 
tion can be used to aid the classroom teacher in altering otr- 
rlCBlam content and approaches to teafcht/^ whi^h capitalUe ob 
tM Increased learning capabilities bro'jyht to school by the stn- 
dtat as veil as allow for the jdteration of teaching styled(wliieii 
art eoBSistent with the perci^lons regarding the teachli and 
^•anilDf process which may be fostered by »he Sesame OTat 
profram. Order No 77- 13.782. 17g 1 
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A •OCCESSFUl) ATTEMPT MT IMPROVING STUDENT ^ 
WAWNG COMPR5HENSIW IN TITLE I ELEMENTARY 

icaeoLs 

BURKS, Carter Lawrence, Jr., E<1D. 
DKlv«rsity of Kaiwa^, 1976 

ticdftcaoce of the Problem 

MuAlity of educational opportunity has been a very contn>- 
*»r»tal iMue aji well zm the ^ivtl rigtiU movenienL The Ele- " 
M^ary and Secoodlry E<iucalioo Act of 19^ was passed by 
CoBsreM, aad tiircwgh its Title program* tl» gap m fln*mrUi 
m^^OTt In ^ibUc education waa suppose to hare l>een aUertaUd. 
Ttm Coleman Report and otber research bas stated thai eq^^ 
^ ©AicaUonal opportunity does not exist In thetJnited States. 

Tlw Problem ' * 

Tfce problem ^as to look at an expertmer^ reading procram 
"1 OQ SJunnerlan psychology m a Title I area to see U tt af- 
I rea<ang achievement #f studerts In grades three throi^ 
Btx. Jhe independent variables afXecting reading achieveiDsat 
el Title I stodeflts were also studied. The independent vuiabUs 
iteAsd were of three types. They were the student vanabiM 
P»^4e level, sex, race, socio-ecoooncaft status, and pre tMt 
•em; Vacher variables of edocahon level {MS or BS), c<^i«8e ^ 
ten erf reaxling, year* of teaching, and attitude toward dUd- 
pUMf studenU. school variables of type of scmwl {ftxper 
tftl or cootroU and the climate. The dependent variable wj 
t t*st score of the student. 



of Findings 



L Througtj moltiple regression analysis, four indepe^a^ 
fmrUbles were found to significaxtfly affect post test reaAi^ 
■CtLliTe ment scores. They were pre test scores, IQ, and grm^ 
Iwwri of the staderd, and education level of the teacner. a " ylf 
aM^vU of covarlance, the four independent \-arLables fo« 
•i^tflcant In the multiple regression analysis except the 
}m99i tUe student since it was a covarlate, and soclo-eeM— ^ 
^atm of the s^Jdent were needed to be controlled statisttoallf. 
Wttb post test scores being the dependent variable, the gra^ 
iewtl «nd grade level and the type of readme orocra^j coiMMd * 

were found to be significant m predicting post fe«t reading com- 
prehension scores 

♦ 

gmmmary of tTonclusions 

1. Sodo-ecooomic status of Title I sludenU»sqrprlalnfiy 
fliMwed very imie to no effect on predifCtion <d reading coapre- 
iMnsion scores. 2. The attitudiinal surveys measuring teactasr 
attitudes toward student discipline and the cUmale of the b^Ul- 
laf were not effectire and should noC be used to predict iridsi^L 
■CWevemet*, 3. The pre te<t score variable may have bvtm 
the end result of nuuiy of the variables* interactlODs prior to 
«bt IncepUoQ of the study. Since aU the studeaU had gone to 
Mfeool at least two years or more, the eoects of race^ sex, •mi 
grade level may have been reflected in tl» low pre teat scoraa. 
4. Althpogh the education level oi the teacher waa the oaly Mfl^ ^ 
HgnUicaat teacfaer vmriable, the other tea#her variablea of |««s 
iBaght and coUafe houra of readinf were aUo sicniflcaat al a 
Inrer lareL With these reaalU, there dellkitely existed an af- 
fact on atndeiit reading achlevemant by teadbers. 5. Througli « 
Wm aaalyaU of eoTarlance, the flndli^ wer^ that the grade - 
lawal and grade level with type <d program #ere algnlflcant bi 
aOactlng poat t«at acore^. LoofttddUaUy, tlVt experimental 
program oailkg SktonerUa paycholp^ proved ^o be more effac- 
tHia, dfder Ho. 77^6,319, 81 p4ga^ 



STEREOTVPE^G BY TEACHERS Or REMEDIAL READING. 
LEARNING DISABLED, AND NORMAL STUDENTS ' 

£X)HENi3L.ob:. Gordon. Ed D * ^ 

Boston Unversity School of Education. 197" ^ 

Major Professor Sue Alier, Warrer 

The p^pos^ oiAbxs stud>* 'A-ere* 1} to determine whether 
' teac^rs -^z^jXd differ I:: lY^ir expectax.cy »s:ereotype9 of re- 
medial reading s^^ents. le*irnir^ disao!€d students and normal 
stu<jeBts: 2^(0 Qetferrriir.e "arhether teacrers u'O'jld have difler- 
ent ejcpectarc) stereotypies for labeled rer:e dial 'reading Stu- 
dents ijid iabelea learror^ oisabled stucer/.s than for unlabrteo 
ones; 3j Investigate whether experienced teachers 'wouW 
Atfer fraT: ir.expeneDced teachers m expectarcy stereotypes 
of renifedial reading students- learr.LPg disaoled <rtudent3, and 
norma: gt^oeris, and 4) 10 explore \,neirer secondary >chool — ^ 
leac^e^s tfO-ild differ frosi elemeritary school teachers in ex- 
pectanc}' BlerecK/'pes 0/ re-nedia) reaciir,; stjder.ts*, leamiaf 
dlaaMed xteder,ts and .norr-.ai st^er*j^ ^ne theoretical frame- 
work of t^e stud}' "sras Dased or. Gordon AUr^ort's tlieory of 
prej.:::ce 

T^e s-Qjeci3 of this study '**re S7 teachers frorr OTie*a«b- 
urban sc"do1 4^'steri Tr.ere v^re 55 hLg*: school teachers aad 
S2 elementary school teachers A total of S-leaxning disabQlty 
teacners ard 3 remedial readir^ teachers particLpated. Eac^ 
resp'Crdent --as &iven a set of materials so tnat -ithin aacb set 
tbere vras a perscnai data sheet and o^e page containlaj a de- 
' scrlption of a stvdentmr.d a list of fci-pclar adjectives. Soaae 
sets cf rr, ale rials ccshtaired ar essay '-ritten bv* a hi^h ackool 
9tadfr.l yfee half of tne quest lor^r aires were accurately 
labeltd -JeafS^uig dxs^led" student ■ remedial >eadlaf* 
student or •r.o^mal' student One half uere labeled 'Hlfli 
Scbool* s^Jdent Respondents assigned grades to the 



prc-.:-^c 
Peseta 



aprrcr' 7. ate aciec.-es 



re fiftee': pairs 



ccrr.tDlexjUf^ts Wher. 



4 ^€ re5-4' 

lear — ',; c*«^ai:leci 5:.;oer.t5. rerr.ea.2l rei^"? s*->i0-!3, aj>d nor- 
ir.ai s'^-ents 'jpere c-:>rfi^^red, regardless of la&«l,'t>e normal 
stj::^r,ts -ere rated -more positively I'iar. t'^.e re.Tedial reacfing 
st^-er.ts ird rr.ore ViOS»%i\t\y tr.ar. ^^e learrar^ lisauied stu- ^ 
der'.5 the'^ciecti'.e checklist. £s5a> grades dia nc^^fflect 

' 'A?ftr Jabeles a-d urUoeled stuaer.ts ^ere coiripared. the 
la'/€'ed l^arr.ir.? d^iaoled grt?^ vi-as rated significar.tly higher 
th-ir. t'-e 'jnUbeled learning Slw^Ied gro-jp The labeled lltwa- 
tt^r appeared to create a positive effect W^e^. the labeled 
rerr.edial reading grojp vas compares to the uriat>elj?d reme- 
dial readlrg grojp t.ne results ihovted a trend touard asalgA- 
ment more positive adjective^ to the urJabeled gro»^.^ When 
'^the labeled nornial Croup ^-as cc)fTU)ared to the" urJabeled nor- 
mal gro-jp, the imlaoeled groi4) received higher ratinga thaa 
thcjat>eled normal gro^ 

Elen-.entar)' teachers »ere fourd to hold stereoty^pea re- 
garding students who ^rere labeled 'normal ' Houever, neitber 
eler^er.tary nor secondar)- teachers could si^.i^czrMj identiCy 
the reiT^edial reading er the learning disabled grox^). Ho differ- 
eace v-'as found between experienced and Inexperienced teach- 
ers In their attitudes towa^rd exceptional children 

When the remedial readi/ig and learning disabled iCro«^ 
were combired an analysis o^the data Indicated that eight ad- 
Jertives conriposed the stereotype of 'disabled. " These arr 
Miple^-ant. Incompetent, coVd, unattractive, distractlble, Iro- 
pylsive poor spea/;er. ao^^nai ii,.e. 
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a««reot>-pe wtuch -.eacners appear ^.ld. but a c^S 
_ Order No. 77-21 634. 113 pa«et. 



TWO UETHODS^OF TEACHI.NG' BECTN-NING READING TO 
DfKEH^rrY PRIMARY CHILDREN WHO ARE DIVERGENT 



COOPER, Margaret Kathrvn {^unt, Ph D. 
Uvtrersity erf California, Berkeie}*. 1976 



the experimenui .(third graders) m the DisUr program. (4) tbe 
control subjecU (ftrst gradtrs) in the enriche<t Harper and Row 
. te«al reiaing series achieved significantly higher achievement 
gains IB the subtest Word Analysis than the experimenUl (first 
graders) in the Distar program ( 5) the treatment difference* 
did not significants affect the reading achievement gains of ' 
the other subjects m the shidv 

The conclusion is tKat the Harper and Row method accoaots 
for ttw increased gains in reading in the instances uh^re sU- 
tistical significance was sho»n ^ - 

Questionnaires were used b> this researcher to determine 
the attitiKf^ crf. the su fejpr^, t e acfe ers . a A^-mgtngTT>>al aides. 
Generally they Were very positive in their attitudes towmrd^' " 
both reading methoSologies On the oasis of these obserra. 
tions. It IS suggested that disadvantaged tninorities can learn 
to read If the reading content addresses itseU to their Unfuace' 
divergence and culturaMiscontiiuilties. In the opinion o^ thiT 4 
reaearcher neither of t^e two melhodr^logies uMer study here 
adequately did^o, . Order No 77:15,644. 244 pages • 



TW Purpose 

IThe purpose of this s.tndy vxs to determine the effect ctf two 
rs^tog methodologies on the achievement gain in reading eois* 
prsfc^on of inner^lty primary children vho wta^e divernnt 
•"-sWa. Mojje specifically, the 5tudy inejrpted to det«ncine 
^ effeot Distar .had on th» achievement gains oT the efcpcri^ 
Ul scHoor pupils and what eXfert the enriched Harper and 
^basal reading series had or the acblerement RESITS; ' 
ccotrol school pupils. The scope and sequence In reading re- 
.mM^^ the same fer both groups of stijdents, there was a 
▼art^on in the Instnictional techniques^ methodologies, and 
■ulsriaLs. 

, Tlis Hypothesis 

' ^^J^ cme. two, and three the general hypothesis 

tMtod was that there wiU be no significant difference to 
sdUrement gams between the t*o raciai/ ethnic groups, two 
sorto-economic groups, and two treatment groi^w as mei 
by t>s MetropoUtan A chievement Test. Readlf^. Form F. 

Procsdores 

Tke sample selected forihis study consUted of 96 inmr- 
pripjary pi^iU enroUed in grades one, two, and thres. * 
Ths Mri>(ectB attended two elementaor schools within the Stock- 
ts^Wrtfled School District They were stratified accordji^ to 
••^back^round; one-half were BUck, and ooe-half wers 
MHlrtrfvAmericans. They were furt}t*«^saallfied accordti« 
/f^^ socio-economic class, equal nu^rs of studot^ wsrs 
ftpssi Ifee t^)per-lower class and the lower -lower class. 

Since this researcher was unable to achieve the rigorous 
e^xtrol design that requires the random assignment of 
Kcts to comparison groups, the design utilized irUhis st^ * 
was the -non -randomized control -group pA-Ust post-M 
dsslgn.*' Y 

The analysis o^ covariance sutlsUc was applied to all by - 



• « 
IhOw analysU o( covariance it was foond that when 
■WCTPPottto Achievem ent Test, iteading. Form F was ^md 
as^d ^pspdsnt variable to msasore achievement gala, tbs 
Wicatsd that: (I) racial/ethnic difrerWes dM 
^ ^^^^ reading achievement gains of dis s^- 
\ St US study. (2) the aocib-scooomlc status did sot Mg- 
Aly^sct tbs rsading achlsvefft«it gains d tl^ r^Hiu 
•bidy. (D the control s«b)^ (third graders) ia the 
nS3m rsadiof series achieved •!(. 
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• AN LWESTIGATION OF THE LONG-RANGE EFFECTIVE^ 
^WESSOFASDCTH GRADE REMEDIAL READING PROOlAll 

CROSBY, Larry Y , Ed D 

Wayne SUte^ University, 1977 * 

UMioT Professor: Larry HiUmaa 

Purpose: The purpose of this three phase study was to 
drtsrmine If a one- year remedial reading program for SUtb 
grade students would make any sUtlstlcally sigmficaj^'groiv 
dtfltrences on the variable measures In reading achlev«meflt 
aa d acad emic school performance, one to six years lat^, 
A eompartson was made between the original Sixth grade trcst- 
°— ^ groups and a sample of Aventh, Eighth, aixJ Ninth gr«ds 
eaihter^U, as tt related to measured growth i\i grads sqirtva* 

Methodologr The first phase i^f the 8tudy> which was a fol- 
low ap,of graduates of the Port Huron Area School District's 
Resdim i aipport Services Program of twoschocds, had tbg 
^vpose ci determining If there was a statistically signifleMt 
dMItrence In the selected students when compared to tbslr 
ooiiiterMLrtsJaJ^ present same grade level on the foUovtaf 
▼aiisbl^: reading comprehension, .reading vocatyOary, sad 
sttlbKlf toward reading The second phase of the study 'was 

I to determine the types of classes being failed bf s^ 
I In the R^^.P and their present grade average. A tbtrd 
i of the study determined the drop-out rate for studHft 
Isd la grades Nine through Twelve, 
rtadlgg: 1. The remwlial readers who had the RSSJP la 

showed a stitlstlcal significance In favor ot 
'-rparts In the fcdlowlng areas: a. Reading com^ebst^ta 
••—J Seveq, Eight, and Nine. b. Vocabulary grades Ssssa. 
n^t, and Nine. c. Attitude toward reading grades Sevmiaiid 
ll#t. 2. The Seventh and Ninth grade st^idenU who had-lbs 
EJJ^. In the Sixth grade were slgnUlcanUy lower In tMr 
rMMf comprsbsoslon rate of f;rowth when they were obstrrsd 
tw«l«« and thirty months later. 3. Former students of tbsSbdOl 
R^^.P, who failed classes appear^ lo fall mtfL 
t, and English. 4. Sixty percent of th% former nasaal 
I were achieving average or higher grad^ 5. Tbt Mgb 



r aeMsrsmsirt grins in the subtest Rsadln tbsa* 
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•chool drop-out rare for the siudenis of the R S S.P ..as lower * 
^ , than tht s.choor^jst net's. 

Conclusions I 1. Providing remedial reading vocabulary and 
comprehension iXstrucuon for one year in Si\th grade was no 
guarantee that the skills uould produce highec reading achieve- 
ment twehe to thirt) rr.onths later ^2. After remediation ends^ 
no further gains coald be expected that would hold the students- 
reading achiev#n^nt eqiial to iheir counterparts. 3 A negative 
attitude toward reading and low reading achievement appear to 
• K^eUted at each grade level. 4 The nature and desi|;n of 
some courses (science, nath, and physical education) appear 
to be more difficult for the S P •students . 5. Rerrrdial 
reading prograrrs'can develop the students' reading skilfs so • 
that they can achie\e vithm teacher expectations 6. More than 
a «»ual relations'-.p can established between the positive 
tifkcts of the R.S S.? on the students, and remaining inschocd 
through Twelfth grade 7. A remedial reading program MU 
proAice a ^e^ter rr^onJtdy rate of growth in reading achieve- ^ 
meM than ^11 the regular curriculum. / 

. Recorr.mendations: 1. Changes m the PoA Huron reading 
currtGilum should promote methods of mst/uction and motiva- 
tion techfiiques for meeting individual diff/rences of the reme- 
dial readers 2. Th.e RS S.P. or simiitr programs shooid be . 
expanded to include grades Three thj-ough Eigh.t. 3. Pert Huron 
and the'Departmer.t df Education, must investigate early readi- 
ness measures for a relationship to Sixth grade reading achieve- ' 
metA C Local school d.5:ricts should dev^elop philosophies 
and objectives /o. remeuidJ reading C4iriculums 5 Local in - 
novalive approaches .'or assisting the disabled readers rrust 
receive encouragement ar.d assistance from the sute le\el. 
6 Colleges and ur.r.ersuies must include and require o-irses 
that prepare teftchers to recognize and individualize instruction 
for disabled readers. 7 Port Huron should investigate why 
the renrjedial reading students are failmg math, science and 
phfsical education Order No. 77-23,959, 122 pages 



A STLD': ^'j 
INC ]S^7i'^r: 



Q'^^ secrir^ of me ,dc H^uige 
ir the tre^Vent gruup h*td tfme 



^ P'jasc 1, on ^he r^d^ 

umts /s.ar.d,.'-de- i-OM v-" • *-«l"'^:a'em (CE) 

by th.s :'ro.p :e ."'s.p- '."ct- '^Jl"^!' "'""'"^ ^'^^^ 
level. \,n.ie rrr-l e-^-ie-' tha.n zero at the .05 

pre- and '9^^'. between 

A r-rv^i-.r^ , ^^Ji;h It was at 10. 

bet^;;^:^t"!: - performance 

at the 01 ll.'eT'^ ' ^''^'^^ ^ significant 

J^ll "^^^^'C;^::::^ ^^^-^^ - exper. 

men: Tesi sno^^^:;^":^' r^lV'/^' ^^^^ 
treaime..t eroops* W^.^V.; ) " ^'^'^^^^-^^^ for the four - 
j.ps. V. . . t,e iz.r -oup^ .ere pooled to form 



.458) OTi scorcb ; 
than 'hat c' fhi c 
had J 



ga-n ,21 GE units (SO 



s P-»'.:ec.gro-p ^as.s;gii4j:ar,fi. greater 
■ ; ero-?,at?- OS* The control group . 



i n ..or. r C SD .432 -es?' 

~' - sco.-es o5 the ;n 



groups 
ment ^ ^' 
clus. — s a!...': 

a correbporrcr 
Ar. ara.;. - 
Jest ,cor prtr.. 
^ 6. ' J -5-' 

Or r_c- *r 
-■r , ^ V 



ment gr-j --r ,^ 

the pro^.-an , C'...Jrt: 
direct!; to t^err: .r, d.s 
pressed t*-- ef nat 
meaning/-:; - - ^ r 



;diVidjal 
^re- ces an .n^. treat- 
poss t , form con-, 
of rJ.c- js^ cf rape re- 
i 'f t'.-b-"' f' ^tors. :n . 



^1^' i"d '.'vTed 
^J-- r.isferf-d 

■:2. -ic 

- ^ y*eG .ess 



' • ' . t')e i.'eat- 
cr::* ..e.-e p'.^j^ed '*itn 
; '^e .rs dddressed 

'-To^: :jire--b ex- 
-L:ie,r c-.^rtr-. -o do 



^. ^1 pages 



•XI : 



DYSON, 
I nivers 



To t ' 



methods) f ,r^T^ , . 
tion in rcttd.'^ ^:.5 p! 
mentarv sr»i'yj ^-.idrc^ 



^Trt-: , jrrch;.jrac, f.t .n:5truc- 
•ed, for 1*0 sun..n;ers, for cle- 
I. -i':iS c;*-/ of 75,000. Students 
included .'n the p^-'.^vc'^^e: ta>:^n Irom the plpjiat.on of chil- 
dren His: rj.e for re" cdis* 3- djr.r.g the academic year in 
Title I, Tit'ie VU. or Lt^rr -z D ^^bii.iies pro^ra.nis 

During Phase 1, f.e fir'^t s^mrr.cr of (he proJe^^ the treat-^ 
ment sairplc c^rs.sted of 35 firs?, sccotKi ar.d th.rd prade chil- 
dren. Each child m *he txper n '"'^■ai group receivr-d six weeks 
of instruotiun by ror respond^*" ce, and had the use of a cassette 
impt recorder. Tranir.^ ^e«sions were offered to parents,* 
A control group of 35 children matcheci by f<:hrx,i. grade, iex, 
race, and approxirr^ate read.ne aV l^ty received no reading in- 
'struct ion durinc the sjmmer 

For Phase 2, the secord sup->r^pr, the treatment sample 
consisted of sixty second and third grade children, and com- 
pared four treatments Cr*-p A used cassette tape' recorders 
with their correspondence instruction arfd training sessions 
were offered to parents Group B had corresp<'>ndence instnjc- 
tiOA and training sessions for parents, Group C had cc^rrespon- 
dence4nstrurlion and cassette tape recorders, Group D had 
Correspondence mstruclior or,l>. A control group of 30 students 
received no reading instruction during the summer. 



GASTp.V, E.^cne Miio. Ph.D. 
Kansas Sta^e Un.'vtrsit.-, 1977 



The Pr obTiem 

opmentaj projjrams that cater to low-inrnrr,. nH 
dl.adrar«age*ttudents -Erlu.H read p. Th 

^.SSHi ~ '.-s: ;,'rr 

trators and students which pcrtam to strengl.hs arid weaknM*« 
of pr«>grams, and holding nowpr nf fh. . , ''"^ *^""e«*« 

,-1 , » po*cr 01 the curricu u.-n develbcmen- 

Ul programs under investigation were discussed. . 



erJc 



Method' 

A (|ue6tionnair« of nine sectioqal paft, sell-administermf 
traj iluiled to seven directors of curriculum developmental 
prograons funded Title nrCrants. Separate quest Tonna ires 
of t^ro sect i'6nai "part were also mailed fo fhese s^VTfi directors 
(or the administermg ol these questionnaires to Sophomore stu- 
d0nU who have had the experience with eurriculum developmen- 
tal pro-ams funded by Title m Grants. 

A total of one hiln^red and eighty-two (182) subjects partici- 
pated in this study. 



Treatment of Data 

l^escr^ptjve narrat1ve8*and frequency distributions were 
1 tb'present the dala^^ this study. 
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• Cooclttsions 

The following conclusions have been identified predicJled on 
the findings of this study: 1. Curriculum developmental pro- 
grams at the seven academic institutions in this study are well 
received b^' key admii^stfators (Presidents ar^d Dear.s) 
2» Corricylum de\ ftiopmental programs at the 6e\en academic 
mstitntions in this study are well received by students who have 

Uiad the experience with curriculum de\elopmentai prcrprams. 

. 3. Cttrnculjm developrr.erial programs at ihe seven acadtmic 
institutions in this study Ate variojb teaching me'ho^s lo Jt-* 
company different learning styles. 4. Curriculurr de'veiopnten- 
tal programs at the se' en ^cademic .nstjtutjons in i^^i^ study 
have.ard use a variety of eq-j pment, rra*erials, and*?: jjjjjlem^- 
tary books to faf-'a^2*e :he- learnir.*-; process for stadenis^ 

5. Cttrriculum developmental programs at the sev^n academic 
institutions m this study have personnel that have been effec- 
tively prepared through conferences, workshops, professional " 
sludy, evaluation meeting, and inservice trainmg for the pur- 
pose of assisting underprepared disadvantaged students achieve 
maximum psychological and academic growth axKl developnWnt. 
I. Qurriculam developmental programs at the seven academic 
iMtltvtions m this study have received adequate financial sup- 
port for operation, 7. Curriculum developnryental programs at 
tkt$ seven academic institutions m this study acclaim a very 

. klfli percentage of students successfully comfdetmg ti^ir 
irsslUDan year of academic pursuit and applaud a very high per-' 
csatife ^ these students continuing their academic purs«U as 

^soplKMDores. 8*. Carricujum developmental programs at the 
sews academic institutions in this stu<^ proclaim that they are 
IsMHtably effective in assisting with raising significantly the /» 
level of academic competency W underprepared disadvaiiU^fcSi) 
stsdSQts. 



HscQg^mendations for 

Program Improvement , . . 

1. Increase students participation m class activity, home as- 
slgraents, and the decision making process. 2. Increase pro- 
fsssionai interdepartmental and intradepartmental commonics- 
CloA between administrators and professors. 3. Increase tbe 
SirsMfth of the composition of the curriculum developmental 
profram which focuses on English, reading, and nuthematics 
as Hm principle disciplines of the program. The rationale for 
ibUMishlng -the b^lcs" as the essential foundation for isbse- 
: academic growth and develG|>ment is inherent in the as- 
lioo that they afford academic strengths for comprehending 
Mid ssercising concepU in other disciplines when adequately 
coacs i ved into the mind. 4. Increase the amount of fmancisl 

for additional research and operational expense. In- ' 
th9 emphasU on the Black Experience phforris CoUsfi). 
Increase the accessibility oi aesthetic activities (Miies and 
I Collefe). 7/lncrease the interest and professional 
f to develop carriculum matssAsls <Allen University and 
SUte Cdtiege). Increase the strength of dispUyln( 

Mlo«-up daU on the yiidenti and evilsation ol >he ^rognmr 

. s,. Order No. 77-26,054. 233 pa 
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THE EFFECTS Or A TRAIMN'G PROGRAM P; AUDITORY* 
DISCRIMINATION' ON THF READING ACHIEVEMENT OF 
DISABJ^ED FIRST GRADE HEADERS . . 

GREENBERG, David, Ed.D 
Temple University, 1977 

There have been fe'^r*, if an.\*:xr>^Tirrre''.t*ai studies which 
have a::er^pted to provide auditory discniiination training to 
determine whether such trainmg wr'ould aifect reading achtevte- 
ment or auditory discrimnation ability. The present study ^ 

'attempted to d^terrri'ie ^-hether* (1) there »*o-ld be a signifi- 
cant irTiprover^ent in reading achievement wheji a ^oup of ftr^ 
grade children, identified, as having difficulty both jn learning , 
to read and in audUor>' discrimination, were given a training 
program m aaditory discrimination, and (2) there would t)e a 
Significant improvement m auditory discrinnnation as a reUt 
of participating in a training program of auditor}* discrimination. 

^ Yhe studv' was conducted m a public elementary school in 

n>hiladeiphia, Pennsylvania All of the 141 first grade pupils 
were indiv'iduaily tested by the investigator The population 
for the study consisted of those pupils who met the foUoving 
criteria: ar IQ score of 85 or above, a^ measured by the 
Slosson Intelligence Test for Ch ildren and Adults (SIT), sue 
or more Errors on the .X scale of the W epman Auditor^/ Dia - 
crtrmnation Tes t (ADT), and recognizinz less than 95"c of the 
words in co-text or scoring below 75^ incomprehension on 
the pre-prir^er selection of the Te mple L'mversitx Informal 
Reading Inventory » 

Tne 48 pupfls who Tet the criteria were randomly assigned 
lo the experimental or control g^roup Pjpils in the experimen- 
tal proup were given the Goldman - Fristo^ Woodcock Auditory 
Discrimination Test (GF^V) Tne> errors made on the GFW 

' and ADT '^ere used as the basis for each pupil's training pro- 
gram Eacn pupil in tne experimental ^roKip had to demoo- w 
strate master)- of a phoneme before moving to a ne^sourn. 
The control group w^ given the type of language arts a^rities 
normally prcrvided. Both the exp^me'itaJ and control group 
met for 25 minutes daily during the language arts period. All 
pupils recer. ed regular reading instpuotion The training pro- 
gram lasted for five months. 

At the conclusion of the studj, all pupils were posttesled 
using alternate forms of the IHI and ADJ. A computerized 
program. Statistical Package for the Social Studies, V e rsion 
6'.&0 , was used to analyze the data with a one-way analysis of 
rar^ance A level of ,05 was accejrted as the level of signifi- 
cance The results of the one-way :j:al^ sis " anance indi- 
cated no significant differences existed between groups (or 
the pretesi variables. The one-way analysis of variance for * 
the rai and ADT given as posttest measures indicated no dif- 
ference's at the 05 level existed between the groups. As a ry 
suit of these findings, the hypotheses that participation in a 
training program of auditory discrimination ^^ould result in 
significant improvement in reading achievement and ^dltory 
discrimination were rejected 

On the basis of the findings of this study, the investigator 
concluded the following: 1. The number of pupils identified for 
this study with difficulty in both reading and auditory discrimi- 
nation app**ars to support the findings that reading ability and 
auditory discrimination are' related 2. The training prograia 
used in the present study with this population did not riesult in 
significant changes Irvelther- reading or auditory discrimination. 
3. t>ifficulty with auditory discrlminati^on may not be a factor 
that can be specifically remediated by providing training in dis- 
criminating isolated phonemes 23 shown try sounds mastered fn* 
training and failed on the posttest. 4, The failure of this^sttt^ 
to aupport the hypotheses that auditory disorlmination trmiflbif 
would result m significant Improvement Irt reading and audi- 
torr discrimination should not be interpreted to m**an*<hst 
audltory/discrlmi nation should be Ignored because of the llyl" 
tatio^ of this study. 5. ^The use of pattern of errors on the 
K&T and GF^ for diagnostic purposes should be viewed with 
caution by teachers and atagnosttclans 

\ Order N'o. 77-21,765, 71 pages 
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Creative thinking -reading acttv^jes (ct-ra) aS 

A MEANS rOP IMPROVlNr} COMPREHENSli^ 

HAGGARD, Martha Rapp, Ph.D. 
Umversity of Missouri - Kansas C*it>, 1976 

This study attempts to delineate the major components of 
CreatlTa reading, and proposes a means through which thes# * 
components may be systematically taught and combined toward 
4 the end of establishing creative reading dm a realistic edOca- 
Uonal |oaL The stody includes an assessment oi the efficacy 
and d«iirabil4y of one such approach, the Creative Thinking- * 
Rea41ng Activities (CT-RA), when implen>ente<i'With a poouU- 
tioo ol remedial readers. 

Subjectfi for th^ study were students enrolled m the Univer- 
sity of Missouri -Kansas City reading clinic. These students 
ranged In age from 7 to 17, and displayed a wide range of read- 
tng diificultie^- They were individually instructed by tutors 
, who were Master's degree candidates m Reading Education. 
The students and their tutors were randomly a&slgned to one of 
thi^ treatment groups. Students m the experimental group 
participated dail> in the CT-RA along with tutor -determined * 
rraiedUl instruction. Students in the experimental- control* 
%fOf^ participated in activities \fhich are more commonly used 
in reaSlin^renjedijal Instruction, i.e., "typical reading games 
crossword {wzzles, "Sjcrabble," etc., along with tutor -deteV mined 
reme<ftal instructwn. Students in the control group received * 
reguUr instruction whicn toSk the form of tutor-determined 
proce<fere6 for remediation of specific reading problems. 

The study was conducted over a period of five weeks. Daring 
the first week, all student^ were individually administered of 
the Classroom Reading In\entory, tke comprehension subtest 
of the Gates-MacGinitie Reading Test (levels corresponded to 
the grade each student had just completed^, and an experimen- 
ter-constructed word -pairs test. 

During tne fifth week, all students were given alternate forms 
o( the Classroom Reading Inventory and the Gates-MacGlnitle 
Test, The same word-pairs test was readmiristered. In addi- 
tion^ atll students were given the full battery of the Torrance 

TesU €i Creative Thinking. After tests were completed, tutors 
were lilministered a questionnaire to determine their percep- - 
tion ci the usefulness of the Creative Thinking- Reading Actlv- 



Bcores from the Gates-MacGinitie tests were unusable for 
itatistical analysis, On,the Classroom Reading Inventory post- 
t«rt^«xperi mental grcwp students scored higher than botl^the 
tiperlmenUl-control group and the control group, when pre- 
^— ^ auid IQ were held constant, further analysis showe<l 

^ P*o«P scores to be statistlcaUy significantly 

difteiwt from the experimental -control group, but not the con- 
trdl groip. No othiir statistically significant results^ere ob^ • 
t^iflsd; experin>ental group students, hofwever, scfored comW- 
•nttf Ugher than the expert menUl-con^ol group students snd 
soMvInt higher than the q^rol group studenU on both t|ie * 
VerUl and Flgural tests of creative thinking. Questionnaire 
rMi&s Indicated that a Urge percentage of the hitors found the 
CT-KA to be useful and desirable as a means for Improvti^ 
rwrtlng comprehension^ 

Coacluslons drawn from these findings are that the CresllTe 
TWaktng-Reading AcUvitles were effective as a means for Im- 
pfioviag reading comprehension and stimuUtlng^Cj^atlve thtnk- 
lag. AddlUonaUy, the CT-RA are thought to serve as 'waria- 
■p," or catalyst, to creaUve reading.-^ These conclusions are 
iiUy dUcussed, akmg with recommendations for further lores- 
Order No. 77-16,889, 155 | 



ATTITUDES TOWARD READING, PERCEPTIONS OF READ- 
ING, AND READING ENVIRONMENTS OF FIRST GRADE ' 
FOLLOW THROUGH CHILDREN FROM ONE FLORIDA ^ 
.MODEL PROJECT 

HICKS, Frarices'yvonse, EdJ>. ' - ' . 

The University of Florida, 19.77 

Chairman Willi^^D. Hedges 

The purpose of this study was to investigate attitudes toward 
reading, perceptions^! readbig, and readmg environra^ents of 
fit'St grade Follow Through children from one Florida^ mo5iel 
project and to idennfy relationships these variables ha^with 
reading achievement and sex of'the children. J 

SpeciTicaliy, this study was concerned with the following 
questions: 1. What are the attitudes of first grade Follow 
Through children toward reading'' 2. What are the perceptions 
of first grade Follow Through children concerning j-eading"^ 
3. What are the relationships betw^n first grade Follow 
Tkrough children's attitudes toward reading and perceptions of 
Jeadmg'' 4. What is the relati^onship between firSt grade Follow 
Through children's attitude toward readmg and reading achieve- 
ment'' 5. What 13 the relationship between first ^rade Follow 
Through children's attitude toward reading and sex of the chil- 
dren'' 6. What are the relationships between first grade F<dllow 
Through children's perceptions of reading and reading achieve- 
ment.' 7. What are the relationships between first grade Follow 
TTirough chiiuren b petcept.ons of reading anu sex of the chil- 
dren'' 8. What IS the ccjinposition of environments that first 
grade Follow Through children identify with readmjg'' a. Who 
participates in reading activities'' b. When do reading activi-- 
ties take place'' c. Where do reading activities taXe place? 
d. What types of materials are used m readmg activities' 9. Do 
the reading environments of first grade Follow Through chil- 
dren ^vary in reference to reading achievement'' 10. Do th% 
reading environ;nents of first grade Follow Through children 
vary in reference to their sex'' 

Pijt)ceduVe5 for this research effort involved developing an 
mterv'iew Instrument from questions used In research studies 
which wye cor.ducrted by other authors. The instrument for this 
a^udy j;irfhe red information on attitudes toward reading, percep- 
tions of re^difg, and reading environments. No ina'rumen^ 
which gives complete daia on these three aspt^cts of reading 
for young children had been reported, Test-retest reliability 
of ,85 was established and inter- coder agreement of .97 was 
attaiited. 

First grade Follow Throj^jh children (N-41) from one Flor- 
ida model project were indtvidjally interviewed. Their tape- 
record€4 icso^ns-^s "^ert tr.i'.S'^rihe'i aha analyze«i .ib.r\: fre- 
> .'^uency ci:b*,r ^ 'v' - < ^frrv ati'>rnJ p»*jLe'iurL'S 

The most imp-^rtan; fi.ui.r*.;s ucre as follows- The children J 
v^ere positive in their atliiJvies fuuard readmg. Most of the 
children expressed the^r ot'rrf ononis y^l readmg ri terras of' a ' 
decv4iriZ piuc»bS 'vir^: no inJ.ta! that rcr.diiig fifV4j!\cs 
rT5ea..ir". T-t hiUJicn idcniifjcd . -up i«^udn> larue i jnibtr of 
•JJace^. t c >Ai , <" <1 If' r:*'tl'^ ir. : ^ * to ihf ir i ♦ >tH r.t; en- 
\ ironi-jr^'-ti * i Mf tUi d' ?. iTi ' \ ? iAir n^t^.trb r ,re* 

than oihci iamily mt-inbers lo read t-^ them m hofi:e aijd leadmg 
«as a routine aad mip'jriant activity In school, the children 
identified uith the rlas<^1'x^n. and rt"id,ng instruction, 

Onc-third of the children had never \iSited the school's library 
and thCj niajoriLy had iie\er \isited a public library or book- 
mobile. Sur))risingly. no si^u/ii.i.it i elatiun?,hips yxero found 
'among any cf the variables studied inuhib rr'^t^rrh effort. For 
'the children jn this stud>, diffeicnt aM)ec;s of rvadn.g develop- 
- mert (attitudes, perceptions, achievement, ar.d Chvirunments) • 
were oot related. 

The development and refinement of ihtervicu instruments 
which investigate more than one a^p€Ct the reading derelop- 
mer.t of young chiidrep was suggested 

^ Order No. 77-25,931, 252 pages. 
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All EXPLORATORY STUdV OF THE RELATIONSHIP 

'BmrE£:N' selectep school controllable 

IkClOSS AM) SCHOOL^ achievement SCORES IN 
lUtAMKG IN SEb^CTED LOW St)CIOECdNOMIC LEVEL 
.SCHOOLS 

flODGES, James Gerald, Ph.D. . 
Tk« Ohio State University. 1977 

Adrlser: Prolessor James Kerber . 

Tl» GarSottrCrouthamel Formula far predicting school 
acJ^lrreyient scores based on soclpecononilc status data was 
«Md to predict the'achlever^tt of 223 metropolitan AtlaptHL 
eftcMntary schools in the Iowa Test d Basic Skills, Reading 
ft«M#0tfor ;97l, 1972, and 1974. Schools which consistently 
placsi one standard deviation' above or below yie*mean, and 
•ckbots which consistently moved in a direction which placed * 
I one standard deviation above or below th^ mean in 1974, 
I labeled respectively high -residual (over achieving) or 
lov-rMidiial (under achieving). Fifteen schools fell into 
\ cstegortes, * Three schools were deleted fnom the study 
ol change in the 'socioeconomic status(of the com- 
\ In which the schools were located, arid one scbool 
d^ted because of lack of teacher jresponae to the 
^estionAaires. Eleven schools, six high residual, 
and flT« low residual, comprised the final study 'sample, the 
•Vsrte schools were studied to determine whether any one 
or-aay subcluster of six schogl controllable variables and/ 
or si^irariables discriminated between t^e two groups d 



Hm sbc school controllable variables and the instruments 
«m4 to collect the approf)riate data were: 1. Teaoher per- 
es^pttoM o£ the organizational climate within the school (aSTStad 
by Iht School Organizational Development Questionnaire QOOQ) 
d«vrtop«d by Dr. David Mullins). 2. Classroom charactetist^' 
(as ratsd by trained evaluators using a slightly modified vsr- 
sta o< the Classroom Observation Checklist' ( COC ) develo|»d 
by Dr. Helen M. branch). ^. Teacher perception erf library 
sffset (ss rated by the School Library Effect Questionnaire 
^sloped by theses ear cKer). 4. Teacher expectancy of stsdsnfc, 
1 (as ratra by a two-Item questionnaire developed by 
rcher). 5. Teacher written language ability (as rated 
bf Fry Readability Graph and a computer program written 
tofSMrate an average word frequency score based on awrittog 
Mipls from each teacher In the study). 6. Teacher prepars- 
tto(s0 rated by the Gourman Scores of the Institutions fron 
wMeh teachers in the sample schools received th^lr bachelor's 
d«fr««s). I \ V ' 

Aflir the collected data were tabulated the various school * 
S^drss were entered Into a discriminate analysis equatlop t£ 
dtfltrmlne which variables, Combinations of variables, or puts 
flf rartoblesir if any, dis<!rimlnatcd between the hlgh-residusl 
(«rsr achieving) and low -residual (under achieving schodls, 
lioM ol the vari^les by thiemsclves perfectly discrtmlnated 
bitv««« the high -residual and low -residual schools. Howersr, 
Jllf0 Sfibrari^le * Performance" on the School Organizatlbnai 
Pf^lcpmjent Questionnaire ( SODQ ) came close to discrimlMit- 
iRf between the tfb grot^oT schools, ^evefal different sA- 
▼«iisblt combinations dUcrimfDated^>etween ihe two groups • 
birtoOf one did so with sUtistical. significance. That combl- 
Mdoi Incloded ths •MotiTatlonal Forces/ •OoalSchlng,'' aai 
•Fsrformanc'e and Tr lining " sectloos-ofttie. SODQ an^ the 
•To« icore^ o^y ths COC, with the direction on the COC 
" ^ ^ ^posiU what was expected, le** low -residual scK^rte 
Ibifher ootbs OgC» " . . * 
R was coDchidsd that selsctsd school -controllable variablee 



THE EFFECTS OF A llEMEDIAL READING PROGRAM ON 
VOCABULARY Al^D READING COMPREHENSION ACHIEVE- 
MBKT OF CULTURALLY DlSADVANtAGED CHILDREN 

■ORNE, D. Siie, EdJ). V 
McNeese SUte University, 1977 * ^ 

Director: Dr. Stanley LeJeune * 

The purpose of this study was to determme if any sigsLficant 
difference existed between pre and post-te^t scores of students 
IS grades two through iline of a rural consolidated indepetidenl 
icbdol district wht> participated in^ special reading program 
for disadvantaged children. 

Pirtictpants for the study were selected on the t>aSLS da' 
cbsraeteristic study conducted by teachers* during April 1974 
aad results of subtests of^the S. R. A. Achievement Test , Iowa 
Test ol^asic Skills and the Gates, Readmg Surv^ . Reading 
Vocabulary and Reading Coniprehension subtests of these in^- 
•trements were used as pre end post-test to determ'ine the sig- 
aUicance of difference interpolated between testing periods. " 

Eight hundred thirty-six studentjs in grades two through nine 
participated m a special reading program which provided indi- 
vidual and small yoap instruction for disadvantaged children. 
A variety of techniques were used in the program which in- 
cluded two types of activities,^ One activity "Was a work activity, 
tike secoGd activity was a high interest activity. This sequence . 
was ttsed to give students incentive to complete the work activ- 
ity, so tKey couid then parucipate in an activity whic^ they liked- 
betUr. 

- » The statistical techniques used m this study todeternome if 
a sifnificknt difference ex stcd between pre and post-test 
scores was the t-test. This technique was used because the • 
problem was com:erned vvUh the si^ificance of t^e difference 

between correlated n^cans obtaifed froir. the same test adnnnis 
tered to the sanie i^roup jp-jn »*. o cabions. ♦ 

From ml i;.!.jrrt*,an(>., ubt2 , • \ \'y\i\ '• : s ^!'Jdv '/"n-as ex- 
cluded thn! stJdcnts vk^o leccuco special, reading instruction 
for one academic year showed significant improvement in read 
ing comprehensiort and vocabulary skill devekj^ment. 

It was not.possibie, houev^r, to determine the Iciigevity of 
success derived from participation m the special reading pro- 
gram due to the time limitation of the study. 

The folloumj; recommendatioiiS for "inclusion in further 
' studies attempted in this.area were noted* 1. A comparison of 
students scores who participated in a special reading program 
with scores of students Viho did not participate in the program 
serving as a contcol group would be more indicative of the ap- 
parent sifccess 9f the prqgrari^. 2r. An irivestigatien inlb more 
variables and the application of the analysis of variance woiild 
be desirable in any replication of this study which might bs si- 
4empCed. 3. A foyow-up study of students over a fjve yew 
period would be beneficial in detertamlng the Icmgevity of Soc- 
cess r^ultmg from participation in the special reading j^ro- 
gram. Qrder No. 77-27,571, 138 psfe«. 



CSB Wf Identtnsd w^ich discrtteinate between over lu^hltving 
aai misr achisrlng schools. , Order Na 77-17,099, 138 pages. 
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